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Abstract
The purpose of this study was to investigate the relationship between the self-efficacy and job satisfaction of
middle school teachers. Teaching profession is one of the most difficult jobs in the world. Schools have
experienced having shortages of quality teachers with strong skills in the areas of student engagement,
instructional practices, and classroom management. The participants of the study included 208 middle school
teachers in USA. The study employed a non-random sampling design. The data were collected by the Teachers’
Sense of Efficacy Scale (TSES) and the Job Satisfaction Survey (JSS). The TSES included 24 items with three
subscales including efficacy in student engagement, efficacy in instructional strategies, and efficacy in
classroom management. The JSS included 36 items with 9 subscales including pay, promotion, supervision,
fringe benefits, contingent rewards, operating, coworkers, nature of work, and communication. The study
results indicated non-significant and negative correlation between teacher self-efficacy and job satisfaction.
Key Words: Self-efficacy, job satisfaction, middle school teachers.

INTRODUCTION
An emerging body of research suggests that self-efficacy of teachers is associated with positive outcomes such
as promoting student learning, motivation, and achievement. In addition, research indicates that there is a
relationship between teachers’ self-efficacy and factors including job commitment and job satisfaction
(Caprara, Barbaranelli, Borgogni, & Steca, 2003). Although there is evidence demonstrating an association
between teachers’ self-efficacy and student and teacher outcomes, little is known about how self-efficacy is
related to teachers’ job satisfaction. Teachers’ self-efficacy is considered to be one of the most important
factors effecting teachers’ job satisfaction during their challenging teaching years (Tschannen-Moran &
Woolfolk Hoy, 2007; Wolters & Daugherty, 2007). Such challenges may negatively influence teachers’
motivation and job satisfaction (Spickard, Gabbe, & Christensen, 2002).
Teachers’ Self-Efficacy
Teacher efficacy includes important implications in education. A teacher’s efficacy is the capability of bringing
about the desired outcomes for student engagement and learning of both motivated and unmotivated ones
(Bandura, 1977). Self-efficacy, can make instructional strategies more meaningful by engaging all students in
learning activities. Researchers have indicated that teachers’ sense of self-efficacy is related to positive student
outcomes such as achievement (Moore & Esselman, 1992). In addition, teachers’ self-efficacy has a relationship
with students’ behavior in the classroom (Allinder, 1994). Research shows that self-efficacy has a lot of benefits
for teachers. Teachers, who have high levels of self-efficacy are more open to new ideas, exhibit greater levels
of planning and organization, tend to experiment new teaching strategies with their students, and have clear
goals with higher levels of aspiration (Allinder, 1994; Guskey, 1988; Stein & Wang, 1988). Greater efficacy
beliefs encourage teachers to have more resilience and be less critical of students, who make errors (Ashton &
Webb, 1986). Teachers with greater self-efficacy have greater desires for teaching and are more likely to
continue staying in teaching position (Soodak &Podell, 1993) as they would write less numbers of discipline
referrals due to having successful classroom management (Demirdag, 2015). Although self-efficacy of teachers
has many benefits in education, yet not much is known about its relationship with teachers’ job satisfaction.
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Self-efficacy allows individuals to initiate their capabilities in order to successfully carry out a particular mission.
People may be successful in education, health, business, and sports when they obtain high levels of selfefficacy (Bandura, 1997). Teachers’ self-efficacy is not only a strong indicator of their capabilities, it also plays
an important role in shaping behavior and achievement of students. Researchers suggest that self-efficacy has
an effect on both students’ motivation and teachers’ teaching strategies (Skaalvik & Skaalvik, 2007; TschannenMoran & Woolfolk Hoy, 2001) and critical thinking (Demirdag, 2015). In addition, research shows that
individuals with low levels of self-efficacy may have negative influences on both teachers’ teaching methods
and students’ behaviors and engagement.
In his study, Betoret (2006) found that lower levels of self-efficacy of teachers may create greater difficulties in
providing effective teaching strategies and higher levels of job-related problems (Klassen et al., 2009). Even
though Bandura (1997) indicated that self-efficacy beliefs of teachers could remain in balance once established,
some researchers claimed that such beliefs may change across stages of a career (Tschannen-Moran, Woolfolk
Hoy, & Hoy, 1998). Some research conducted on teachers’ self-efficacy exhibited mixed results between years
of teaching experience and teachers’ self-efficacy. In a study, Ross, Cousins, and Gadalla (1996) found that
years of being in teaching profession has both positive and negative effects on teachers’ self-efficacy beliefs.
Ghaith and Yaghi (1997) claimed that there were negative correlations between years of experience and
teacher self-efficacy. In their research, Woolfolk Hoy and Burke Spero (2005) conducted a study to find the
effects of teaching experience on self-efficacy beliefs of teachers. In this longitudinal study, researchers found
different results. First, results showed a significant increase in teachers’ self-efficacy during teacher training,
then followed by a decline at the end of their first year of teaching profession. Another study, which included
about 1,024 participants was conducted by Wolters and Daugherty (2007) to find the relationship between selfefficacy beliefs of teachers and their teaching experience in the job. They found that the experience of teachers
had only a modest effect on their self-efficacy.
Albert Bandura (1997) claimed that people may re-structure or scale down their job related goals due to lower
levels of self-efficacy beliefs. The environments of workplaces may have substantial impacts on self-efficacy
beliefs of people. Indicators such as verbal persuasion and modeling of supervisor influence self-efficacy
development of the workers (Bandura, 1997). In a study, Kooij, de Lange, Jansen, & Dikkers, (2008) suggested
years of experience and psychological indicators may effect motivation and self-efficacy beliefs of teachers. In
addition, Tschannen-Moran et al. (1998) suggested that past experience; communication with principals,
students, peers, and parents can mediate the development of self-efficacy of teachers. Research also shows
that the sources of self-efficacy may change over the course of a particular time as such sources may have a
positive or negative effect on teachers’ job satisfaction (Tschannen-Moran & Woolfolk Hoy, 2007).
Job Satisfaction
Reports have shown that many teachers exhibit dissatisfaction in their jobs due to job stress (Chaplain, 2008;
Schwarzer & Hallum, 2008). Job satisfaction is considered as a perception of fulfillment, which is associated
with higher levels of job performance (Judge, Thoresen, Bono, & Patton, 2001). Job satisfaction is decisive,
which contributes to teachers’ performance and attitudes. Research found that self-efficacy is an important
contributor of job satisfaction (Caprara et al., 2003). Several indicators such as working with children, seeing
students make progress, working with supportive colleagues, and overall school climate in the schools may
create job satisfaction among teachers (Cockburn & Haydn, 2004). Teachers with low levels of self-efficacy tend
to be dissatisfied with their jobs, thus leaving their teaching profession (Evans, 2001; Ingersoll, 2001). Poor
working conditions and a heavy teaching workload may strongly influence job satisfaction of teachers (Liu &
Ramsey, 2008). Such working environments even effect teachers’ classroom management, which may have a
negative influence on student self-esteem and engagement in learning tasks (Demirdag, 2015).
Teaching environments may include both satisfaction and stress for teachers due to demands from
administrators, colleagues, students, and parents compounded by work overload, student misbehavior, and a
lack of recognition for accomplishments (Greenglass & Burke, 2003). Research shows that dissatisfaction due to
job stress may have negative effects on teacher’s work (Kyriacou, 2001), self-efficacy (Betoret, 2006; Schwarzer
& Hallum, 2008; Skaalvik & Skaalvik, 2007), and teaching effectiveness (Abel & Sewell, 1999; Kokkinos, 2007).
Although, in some cases job stress creates job satisfaction for teachers, such satisfaction may be muted due
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factors as low autonomy and self-efficacy (Greenglass & Burke, 2003). Teaching profession is considered as one
of the most stressful jobs. Research suggests that heavy teaching work load and student attitudes contribute to
teachers’ job stress resulting in negative health outcomes, emotional exhaustion, de-personalization, reduced
personal accomplishment, and lower levels of self-efficacy (Betoret, 2006; Jepson & Forrest, 2006; Kyriacou,
2001).
Theoretical Framework
This study employed Bandura’s self-efficacy theory as a theoretical framework (Bandura, 1977). According to
this theory, self-efficacy effects people’s behavior, thinking, and motivation. People with self-efficacy are
successful in accomplishing certain tasks. Although some research indicated that knowledge and skills were
required for success, Bandura (1997) suggested that having a low self-esteem could lower personal success as
well. According to Bandura (1994), four main sources effect people’s self-efficacy: mastery experiences,
vicarious experiences, social (verbal) persuasion, and somatic and emotional states in judging one’s capabilities
(physiological arousal). Among these, mastery experiences are the most effective source of self-efficacy.
Mastery experiences exist when people succeed at performing tasks. Vicarious experiences include modeling
other people and their success. Social (verbal) persuasion, can influence people’s self-efficacy if it includes
affirmative encouragement. Lastly, emotional states in judging one’s capabilities (physiological arousal) is about
how one reacts to different situations such as health functioning, and coping with stressors, and physical
accomplishments (Bandura, 1997). Relieved stress may increase self-efficacy, thus job satisfaction. Teaching
profession is one of the most challenging jobs in the world. Although, researchers have made crucial
contributions by finding results between the relationship of self-efficacy beliefs of teachers and the years that
they have been in teaching profession, results are not clear. Therefore, understanding the current level of
teacher self-efficacy and job satisfaction among teachers is crucial.
Purpose of the Study
The aim of this quantitative study was to examine teachers’ self-efficacy and job satisfaction. As a result, major
questions that arose from the review of literature were:
1. What are the beliefs of middle school teachers about their self-efficacy?
2. What are the beliefs of middle school teachers about their job satisfaction?
3. Is there a relationship between teacher self-efficacy and job satisfaction?
METHOD
A non-random selection of participants was used in this quantitative methodology. The researcher used such
approach to measure objectives and facts such as self-efficacy and job satisfaction of middle school teachers.
The study employed statistical methods, which included correlational designs to reduce bias and objectively
present and generalize results (Cronbach, 1975; Powdermaker, 1966). It evaluated the various perspectives on
self-efficacy and job satisfaction of middle school teachers in western part of the U.S.
Table 1: Percentages of Genders Participating in the Study
Group
N
Percent
Cumulative Percent
Female
111
53
53
Male
97
47
100
Total
208
100
Setting
This research examined self-efficacy and job satisfaction of middle school teachers in six middle schools in the
western part of the U.S. Each school had an average of 60 teachers. All of the schools were located in
economically disadvantaged areas. The total student enrollment from six schools were about 5,980 students.
Of this population, 75% of the students were Hispanic, 12% of the students were African – American, 9% of the
students were Caucasian, and about 4% of the students were from other ethnicities. Most of the students
(about 84%) received free or reduced lunch.
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Sample
The quantitative study sample included 208 middle school teachers from different grade levels. Female
participants were %53 and the male participants were %47 in the study (see Table 1). The participants were
given enough time to answer questions on two instruments: TSES and JSS. They had 1-28 years of teaching
experience. The teaching fields of the participants included math, science, social studies, language, dance, and
physical education.
Data Collection Tools
Two instruments were used in this study. Teachers’ Sense of Efficacy Scale (TSES) was developed by TschannenMoran and Hoy (2001). The instrument had 24 items with three subscales including efficacy in student
engagement, efficacy in instructional strategies, and efficacy in classroom management. Each subscale included
eight items. The instrument was a 9-point Likert scale providing 9 possible responses (1 and 2 = nothing, 3 and
4 = very little, 5 and 6 = some influence, 7 and 8 = quite a bit, and 9 = a great deal). The reliability of the
instrument and its subscales was measured. The coefficient alpha (Cronbach, 1951) indicated reliability as it
was .94 for the instrument, .87 for efficacy in student engagement, .91 for efficacy in instructional strategies,
and .90 for efficacy in classroom management. Before this study, the instrument was pilot tested with 105
middle school teachers and the coefficient alpha showed reliability as it was .87.
The second instrument used in the study was Job Satisfaction Survey (JSS) was developed by Spector (1985). It
had 36 items with 9 subscales including pay, promotion, supervision, fringe benefits, contingent rewards,
operating, coworkers, nature of work, and communication. Each subscale included four items. The instrument
was a six-point Likert scale providing six possible responses (1 = disagree very much, 2 = disagree moderately, 3
= disagree slightly, 4 = agree slightly, 5 = agree moderately, and 6 = agree strongly). The developer of the
instrument suggested that a mean score of 4 or more represents satisfaction, 3 or less represents
dissatisfaction, and between 3 and 4 represents ambivalence. The coefficient alpha (Cronbach, 1951) indicated
reliability as it was .91 for the instrument, .75 for pay, .73 for promotion, .82 for supervision, .73 for fringe
benefits, .76 for contingent rewards, .62 for operating, .60 for coworkers, .78 for nature of work, and .71 for
communication. Prior to this study, the instrument was pilot tested with 105 middle school teachers and the
coefficient alpha indicated reliability as it was .89.
Data Analysis
The participants in the study answered questions on two surveys. After data collections, the data set was
imported to SPSS 20.0 for the analysis. The data were analyzed on the basis of means, standard deviations, the
results of paired samples t-tests and Pearson product-moment correlation coefficient. Paired samples t-tests
were used to examine the mean differences on self-efficacy and job satisfaction of middle school teachers. In
addition, the relationship between teachers’ self-efficacy and job satisfaction was investigated by Pearson
product-moment correlation coefficient. The results of the data analysis were then examined based on the selfefficacy and job satisfaction of middle school teachers.
FINDINGS
The results are presented according to self-efficacy and job satisfaction beliefs of middle school teachers. In
addition, the relationship between middle school teachers’ self-efficacy and job satisfaction was analyzed
based on the mean differences on JSS and TSES instruments.
The mean values on the subscales – pay, promotion, supervision, fringe benefits, rewards, operating
conditions, coworkers, nature of work, and communication – of JSS instrument showed that most subscales
had different mean scores (see Table 2). Teachers received the highest mean score on supervision (M = 4.38,
SD = .59) and the lowest mean score on operating conditions (M = 3.47, SD = .57). They had same mean values
on both coworkers (M = 3.85, SD = .54) and communication (M = 3.85, SD = .50). Middle school teachers scored
higher on fringe benefits (M = 4.28, SD = .59), than rewards (M = 3.98, SD = .64), promotion (M = 3.61, SD =
.56), nature of work (M = 3.60, SD = .50), and pay (M = 3.52, SD = .57).
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Table 2: Summary of ranges, means, and standard deviations on dispositions of JSS.
Group
N
Min-Max
M
Pay
208
2.00-5.00
3.52
Promotion
208
1.75-5.25
3.61
Supervision
208
1.75-5.50
4.38
Fringe Benefits
208
1.00-5.50
4.28
Rewards
208
2.00-5.75
3.98
Operating Conditions
208
1.50-5.00
3.47
Coworkers
208
2.25-5.50
3.85
Nature of Work
208
2.25-5.50
3.60
Communication
208
2.25-4.75
3.85
Note. JSS = Job Satisfaction Survey.

SD
.57
.56
.59
.59
.64
.57
.54
.50
.50

Table 3: Summary of ranges, means, and standard deviations on dispositions of TSES.
Group

N

Student Engagement
208
Instructional Strategies
208
Classroom Management
208
Note. TSES = Teachers’ Sense of Efficacy Scale.

Min-Max

M

SD

2.00-7.25
2.50-8.87
2.50-8.25

4.32
4.61
4.77

1.06
1.02
1.15

Middle school teachers had similar mean values on student engagement, instructional strategies, and
classroom management (see Table 3). They had the highest mean values on classroom management (M = 4.77,
SD = 1.15). Teachers scored higher on instructional strategies (M = 4.61, SD = 1.02) than student engagement
(M = 4.32, SD = 1.06).
Table 4: Paired samples t-test results on mean scores between JSS and TSES.
Group

N

Mean

SD

Job Satisfaction

208

3.84

.24

Teacher Efficacy

208

4.57

.80

t

Sig. (2-tailed)

-12.46

.00

Note. JSS = Job Satisfaction Survey. TSES = Teachers’ Sense of Efficacy Scale.
After analyzing data on self-efficacy and job satisfaction beliefs of middle school teachers, paired samples t-test
results showed significant results between two constructs (see Table 4). The results showed that teachers had
higher mean scores on overall self-efficacy beliefs (M = 4.57, SD = .80) than the beliefs on overall job
satisfaction (M = 3.84, SD = .24) with conditions, t(207) = -12.46, p < .01.
Table 5: Correlation matrix between job satisfaction and sense of self-efficacy of teachers.
Variables

1

2

3

4

Pay

1.00

Promotion

.34**

1.00

Supervision

.08

.21**

1.00

Fringe Benefits

.07

.10

.24**

1.00

Rewards

.18**

.02

.19**

.32**

5

6

7

8

9

10

11

12

13

14

1.00
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Operating
Conditions

.12

-.04

.10

.19**

.27**

1.00

Coworkers

.07

-.04

.06

.13*

.06

.10

1.00

Nature of Work

-.03

-.002

-.03

-.07

-.05

-.04

-.03

1.00

Communication

-.04

-.11

.02

-.09

.02

.04

-.04

.16*

1.00

.10

.07

-.04

.01

-.04

-.02

-.04

.05

.01

1.00

-.11

-.10

-.03

.04

-.03

.18**

-.03

-.02

.03

.28**

1.00

-.08

-.08

-.02

.08

-.13

.17**

.04

.04

-.13

.20**

.54**

1.00

Job Satisfaction

.48**

.40**

.51**

.53**

.57**

.47**

.34**

.19**

.21**

.02

-.02

-.03

1.00

Teacher Efficacy

-.04

-.04

-.04

.06

-.09

.15*

-.01

.03

-.04

.65**

.80**

.79**

-.01

Student
Engagement
Instructional
Strategies
Classroom
Management

1.00

**. Correlation is significant at the 0.01 level (2-tailed); *. Correlation is significant at the 0.05 level (2-tailed).

The Pearson’s correlation analysis was conducted to examine the relationship between middle school teachers’
self-efficacy beliefs and job satisfaction (see Table 5). The findings indicated a negative and a non-significant
relationship between overall job satisfaction and overall self-efficacy beliefs (r = -.01). The relationship between
job satisfaction and student engagement (r = .02), instructional strategies (r = -.02), and classroom
management (r = -.03) was non-significant. As a subscale of self-efficacy, student engagement had no
relationship with any subscales of job satisfaction. However there was a significant relationship between
instructional strategies and operating conditions (r = .18). In addition, study findings indicated meaningful
relationships between classroom management and operating conditions (r = .17). Lastly, a significant
relationship between overall teacher self-efficacy and operating conditions (r = .15) was found. As a result,
findings showed that there was no meaningful relationship between self-efficacy beliefs and job satisfaction of
middle school teachers.
DISCUSSION AND CONCLUSION
This study examined the sense of self-efficacy beliefs of middle school teachers and found that teachers’ beliefs
were very little about their own student engagement, instructional strategies, and classroom management. In
their study, Skaalvik and Skaalvik (2007) found that self-efficacy influence instructional strategies of teachers. In
similar studies, Tschannen-Moran and Woolfolk Hoy (2001) suggested that low levels of self-efficacy of
teachers may have a negative effect on student engagement and behaviors. Based on the study results it is
crucial for school leaders to take necessary actions in order to boost self-efficacy beliefs of teachers as such
beliefs may make a substantial contribution to teachers’ classroom management and teaching strategies and
students’ engagement in learning tasks.
Examining data results about job satisfication indicated that middle school teachers demonstrated satisfaction
on two subscales of job satisfaction: supervision and fringe benefits. Middle school teachers indicated
dissatisfaction on pay, promotion, rewards, operating conditions, coworkers, nature of work, and
communication. Having dissatisfaction about their jobs, middle school teachers may perform lower while
teaching (Judge et al., 2001). Chaplain (2008) suggested that many teachers have exhibited dissatisfaction in
their jobs. In their study, Cockburn and Haydn (2004) found that working with children, seeing students make
progress, working with supportive colleagues, and overall school climate in the schools are important factors,
which could affect teachers’ job satisfaction. Administrators need to be aware of the factors that influence
teachers’ job satisfaction because indicators such as poor working conditions and negative school climate may
lower teachers’ performance and create job related stress (Liu & Ramsey, 2008). Parallel to these findings of
Betoret (2006), the findings of this study suggested that there was a meaningful difference on mean scores
between overall job satisfaction and overall sense of teacher efficacy of middle school teachers.
40
Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org

JOURNAL OF EDUCATIONAL AND INSTRUCTIONAL STUDIES
IN THE WORLD
August 2015, Volume: 5 Issue: 3 Article: 05 ISSN: 2146-7463

After examining the relationship between middle school teachers’ self-efficacy beliefs and job satisfaction, the
findings indicated that there was no relationship between overall job satisfaction and overall self-efficacy
beliefs. In parallel findings, Ghaith and Yaghi (1997) found that there were negative correlations between years
of experience and teacher self-efficacy. However, several studies found that sense of self-efficacy beliefs of
teachers is one the most important factors effecting teachers’ job satisfaction (Tschannen-Moran & Woolfolk
Hoy, 2007; Wolters & Daugherty, 2007). The findings of this study suggested that the relationship between
overall job satisfaction and overall self-efficacy beliefs was negative and non-significant. In addition, some
researchers indicated that job stress aside from self-efficacy beliefs may be one of the main factors
contributing to teachers’ job dissatisfaction (Betoret, 2006; Jepson & Forrest, 2006; Kyriacou, 2001).
The conclusion of this empirical study showed that although most of the previous studies indicated a
relationship between job satisfaction and self-efficacy of middle school teachers, the findings of this study
suggested that there was no relationship between teachers’ sense of self-efficacy beliefs and job satisfaction.
The results concluded that teachers’ beliefs about their self-efficacy were very little on all subscales: student
engagement, instructional strategies, and classroom management. On the other hand, middle school teachers
showed dissatisfaction about their jobs on most of the subscales of job satisfaction. Teachers showed
satisfaction only on two of the subscales of job satisfaction: supervision and fringe benefits. Based on research
findings, it is crucial for school leaders to consider taking certain steps in order to increase self-efficacy and job
satisfaction of teachers as middle school teachers scored low on these measures. In line with previous research
findings, teachers with lower levels of self-efficacy beliefs and job satisfaction tend to lose their motivation and
fail to provide effective teaching approaches for student learning.
This research has important limitations and suggestions that must be considered in order to adequately
interpret the findings. The study sample was small, which may not be generalized to entire population of
teachers. In addition, the study may include researcher bias as the researcher was the only person collecting
and analyzing data. The researcher double checked all the data to minimize researcher bias and strengthen
validity of the study. As for the suggestions, the study could be conducted in different school settings with
larger numbers of teachers so that the study findings could be generalized.
th
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